
USING FRAMEWORKS

The foltowingpages will explatn how the K- 12 Visua! and Performing Arts Curriculum
Frameworks can be used. "

You will find the Arts Djsclplines organized into five sections

1.

2.

3.

4.

5.

Dance

Theatre

Music

Visual Arts

The Arts: An In-depth View

Each of the first four sections includes'

.an Introduction that explains the history of the art form and its roJe
in education today,

.definitions of opproachesto the arts and processes of learrung

.a Concept Chart that suggests how questions can begin discussions,

about content in the arts and

a One-Page Explanation of Each Content Cell from the,chart

The fifth sec,tion, "The Arts: An In-depth View," is devoted to elaboration and

examples of selected content celjsfrom the sections on dance, theatre,
,
music and visual arts. Possible applications for performance objectives
are suggested and sample activitiesoraidentifred. Narratives provide
addltionaf information about content.
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USING FRAMEWORKS

and OvervieuJ

Frameworks isdeslgredtodescribeth,ec of d~ce, theatre. music and visual

arts through approaches andprocessf!?s.}heapprQachesdescrIbe to Jea(hers the roje of
the art!st .historjan. cr)trc d,ndforphifosoPher7 The:processes reveal how learhers perceive ., .
interP:et. evaJuateandcbnnecttbrough the arts.

Approaches Processes

Perceiving, interpreting, evaluating and

connectjng.
The arts builds skills necessary to c

,
understand the processes used by artists.
hlstq(iahs. critics and phJlosophers,
Teachers can use these same processes
to faGHitate learning, motivate students
and build an understanoing o(each arts
discJpjine. Active jearning encourages
stUdehtsto participOfe in discussion and
take!espdnslbility for their own learntn~.
Multipje ways to mak~ ort and fo perlorm
can be used .

Technical, creative, cultural/historical.
critical and aesthetic.

These approaches can be seen as
over)appinglenses. FO(exa:mp~e. artists.
historians. critics and philoSOPhers aU hqve
their unique perspectives. They also ask,
many of the same questions, Each of theseapproaches representsQ redl-world ,

discipline thatcacn help1nvo1ve stud~nts
with the qrts, teach c{iticaJthmking. and
offe( students opportunities to see
conn~ct!ons among the arts and the world
arOund them ,



USING FRAMEWORKS

Frameworks Processes

Charts
INTERPRETING EVALUATIN( CONNECTINGMUSIC PERCEIVING

What degree of
proficiency was
acnleved"

HoW do

advancing
musical skill,

encourage
Ilt"long
ieormng?

TECHNICAL
APPROACH

What Skllls!
language are
needed to
participate ir.
pel1orm",9 and
ii$tenlng to
muslc?

How do the skills and
language ot music
communicate"Here is an example of a

music discipline chart
from the Frameworks
(refer to page C3 ). *

CREATIVE
APPROACH

How are the
basic element;
of mw;ic used

creat,ve~?

What is this music

communicating?

Is a musical

message

conveyed

effectively?

What does this

message
communicate
to the
ind"'idual?

U)
0>
..c
O
0
O

5.

fJ:

Does the music
have significance

foday .yesterday
and/or for fhe
future? Why?

What
connect"='ns
can be made
to other times,
places and
cultures?

CULTURAL/

HISTORICAL

APPROACH

From what
pe~pectiVe is

style expressed'

What does the music

mean in the cont~xt

of its time and

place?

.Each chart has been
organized with
approaches down the
side and processes
across the top.

CRrIICAL

APPROACH

Are the basic
elements of
music used

effectively?

How well does this
music evoke a

response?

What is the value

of this music?

A!e meaningful
connections
made to

personal
experience?

.Questions illustrate the

content of these

inte(sectlons.
AtSTHETlC

APPROACH
Why does this music
evoke a reaction/

response?

How does music
relate to the
individual?

How does music
relate to life?

How are the
senses invo"ed
in responding to
music?

.The selections that the
teacher makes will
determine the focus of
any given unit or fesson,

Substantive questions about the arts can be addressed by.
children at d It ages. Cjassroom teachers are best able to interpret
the questions at the appropriate revel while maintaining the
integrity of the questions. Thus, s~parate questions for each levet
have not been written; rather, broad and signif,cont questions
that might be addressed at 011 levels have been suggested.

For example; in the Critical
Approach to Connecting,
the question is" Are
meaningful connections
made to personal

experience? "Although
these questions are
arranged in separate ceJls,

the approaches overlap
and a number of these
questions mIght be used in
the same 1esson}

Performance objectives and sample activities are also broad in
scope and could be modified for a variety of levels. In sectlon
five examples are given of performance objectives which are
divided Into three levels: Prjmary, Upper Elementary /Middle and
High School.

, The)~ustrations on thjsand the following pages are representative examples from the Fr~meworks document l:Jse them as

Jguide or sample Refer to the pages mentioned here in the body of the text.

R



USING FRAMEWORKS

Approaches/Processes

A Content Celt

Here is an example ofa C9ntent
Cell. (See Page B 19)THEATRE

Critical Approach

", Connecting .Title: The title at the top of the

page identifies the discjpline.
How do my criteria compare to those of others?

Quel'tions .Cell Name: The cell name

identifies the approach and

process labels from the

discipline chart

H"w d" "a"dards learn"d in !h.arr" r"lal" t"}h"s"J"arn"d

In lit" ,"w"",ns"
Whal "ullur.1 standard' .r" us..-d r" "valuat" a th".tri"al

"x""rl"n"".' ~
H"w "" mvstal1(btr(ls ""mpar" I" standards "r rh" p"St "r
Ih" 1.""'J11

Performance Objectives

.Questions: The italicized
c,

question is the key question
; ..J

from fhe dlscIpHne chart, The
other questions SeNe to support
and extend the thinking and
provide opportLJnities for
creative problem solving,
critical thinking and active
inquiry through the arts,

Learners will

.lcI"n'il'ys"lncl..rcl5inth"..tr"fh..rT"I..",t"rh"5"in,,lhcl
fi"ld, "f ,!ud}

.lcI,,"fil'y h"w"hcir L'fil"ri.. in.,...",..tinl' ~ rh"..ITi"..1
"xp"f"'n"" ;\f" clr..wn fr",'1 "fh", kind" "f ""i"'ri"I""'5 in
'hcir liv"". "I'. t"l"visi()IL 5por15

.Al1i"ul..f" h,)w fheir "riferi.. ..r" drnwn fmin tl)" p..st

Sample Activities

Improvise a sceJJe about a situatioJJ !I,e ~roup has seen or expeti"nced in your school

Disc"", how rhis ,ituation is viewed by "ilch particiP!lnt.

Analyze how on,,'s ""periencesiJJflu"JJc"d h5/ber reaction to a ..'Urr"nt popular tJ1{)vie

ChOl)S" a pJ;\y Di5cuss th" th"mes If this w"", tu~d il1Il) a v5ual artwork, a daQce or

a piec" l)f )nu,,;c, what crit"ria w()uld you us" to jud~e the latter? Ar" th"criteria the satne

iIS for jud~in~ a play?

.Performance Objectives:
Performance objectives define
what a student should know
and be able to do.

K""Pajournal 0/1 actors you hav" s""n in plays t"levision and movi"sHoweffective

"""e the actors in creating ""Ii"vah!" people? What crit",ia were used to tnak" th" evaluation!

.Sample Activities: Sample activities are
written as examples of hOw various
aspects of the key questions might
translate into a learning activity, They are
not intended to be full lesson plans,
merely samples for you to expand to fit

your curriGulum. They provjde a
springboard for you to define your own
classrOom activities and to adapt them to

fit a learner:s special n~eds.
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An example from Section 5. "The Arts:

An In-depth View" (See Pages E34-E35)

.In Section 5 you will find 20 In-depth
content cells selected from Dance,
Theatre, Music and the Visual Arts
sections.

These activities focus on a content cell but
are extended by the addition of questions
from related cells from the discipline chart. it
is important to remember that the
approaches and processes are seldom found
in isolation but often overlap in objectives
and activities. The sample activities are not
prescriptive to curriculum but a starting place
for teachers. In fact. it is hoped that the
"work in progress" nature of this publication
will serve to show a commitment to the idea
of Frameworks as suggestions. gestures. or
road signs that announce. .."Look! That is a
good question I Here is-an important idea
that needs to be examined and 'mined. ."

.This more in:.depth development of a
cell adds descriptive narratives of the
content, suggests leve's for
performance objectives and sample

activities.

VISUAL ARTS

Sample Activities

Primary level
Critical Approach

to Connecting

What connections can I make to my own experience?

Choose. work of .11 that the le-arners c.n rel.te to strongly

H.ve them write or tell .srot)' or a I")em that relates the

work to some experience in their own iivesMake .work c

art .boul their experience,

RE!.ArE/) Q!:ESTIONS

How is each learner reacting ,,) this and why?

What are the ways one can approach afT'!

Isthisjtood?
How d.)"""Trelate t" life?

Quffition5 .Whal ",""'~ d" 111"' 1" evalua1e w"tl.s "r art1

.H,-w bave exrorien"es thaI I have bad 1",lrod me ," fi,rnlUlale

"ntena t,'r evalujtlflJ! a,,;
.H,-w d" my evjluative "ritena differ Irom Ib"", "r ,.be~'

.H"w d" 1 a""lymy evjltljtive "rileria "' my owu w"rk?

Rpsp"nsp. {" "r"vOft vmv "ccOfrlinl/ {" thp c"""ec{;"n, {h,,{ c"nh.. drmv" hp"veen

Ihp w",* "nd Ihp ""p"riencp, "({h,, vi""',,r In de"crihinl/ "r,"',,1i-, v;""',,r, "r" "';,,n

,ell;nl/ Ihpir mvn .",r;es, i'L" "' th" "rtc,t c".nt;nl/ Ih" wm* ha, ,~ld "n ;nd;vid"al

Sl"ry As p""plp d,nw c"nnec';"n, he,"'p"n {h, w",* nnd Ihe;r w,n1d {h,,;r crilic,,1

""'P""'P i. I;'rrn"d The val"p vi",v"", pl"cp "p"n " w",* W{/l he d"iel"';n"d hv Ihe

,,"'enl ", whichc",m,cl;"n, con h" m"de

Upper ElemerItary IMlddle Level

H.v" I",\rn"" pick thr"" work, tiom Ih"ir I")rtfoljo" and

d"v"k)p" lisr oi crileria Ih.I ""ch would u"" to "v"lua'"

th""" work. 'olrtpar" "II crit"f1. d"""lo""dhv Ih" "I"s.

RFlAT,[) Q!'FSTIO"S:

\\'hv i" rhi. wor" im",)I1"nI'!

Wh.I ar" the wav' on" can approai:h"I1'!

I, rru5 g,..,r!

How (\0"" ,., ",!"t" r" lit"!

Perlormance Objectives,
High School Level

learners will

High School levelPrimary Level Upper Elementaryl
Middle Level

.IdentIfy the qualities ,'f
w",ks of art that ,onn""t to

their ,w;n life ""l"'rien,es.

.Conlpare and ,ontrJst the

life ""l"'rien,es that appear
in inla~s with their own life

""perien,es

.ADc.IYlo bow thcir own

exporion,.. intlnon,o Ihcir
,riti,"1 jndgnl'nts a!..'m

thcir works and tho works of

others

.DeO"'DS""'e .wareo.'.. of

tbearts'"oDJ1""tiODS1c'

elenleots of tbeirbves

Find tJuee "r four w"rks "f .11 that de.f w;th a sKl1iJar theme

"r subject buc dl., c"me fnjm diffeJent time,; al1d pfaces

Have eacb learner pick dle w"r" dl.t he/she identities with

dle tllijSt .nd explain why H.ve each le-d mer write a lener t"

dle al1ist ,,-,king quesli"11S ab"ut his "r her w"rk Research

dle al1ist and the tilne p':fi"d and have ie.mers .nswer their

y"ur own leners f!om t!,e artist's viewp"!nt. Make their "wn

w"rks "f art "n ..ilni!ar t"pic but fr"t!1 individu.1 P"""S "f

view

RELATED QUESTIONS:

How are the learners re-dcting t" this and why?

Wh.t d"es it mean in its tilDe and culrure?

What c"nnecti"ns c.n be n'.deJ" "therJilnes, places .nd

culrures?

What c"!1!1e1.'1i"ns can be made 1" my .11 and why?
A Closer Look:

T" bdr I..MD"" h,rm ttl.,jr ,riti,al '.'.r"...'s t" artw"rks, w" DIUSt ask !IboDI t" d" tb. saDI"

tiliDg. k' .."k ,mt "'DI"tbiog iD tlI..;r ""r.";"""' tlIat b"lps tlIeol t" ""rlain Ib" artist .s 'b"I'..

It Dlay b" tlIat tlI..;r r..r"Dse k' a w"rk is ba..d ur"" tn. bt",al ,"ut"DI oftb" work, "r tlI"

st"ry tlIat tlI" inlag" r"PreseDts. "r it ulay~ tlttt !Ibo ",I"" l'r t""tures or otll"r "1,,nl"Dts "f

tb" w"rk .."k"..Dsati"ns tbat II" k' tlI"ir liv.. 0"," a vi~"r 'aD Dlak" a "'DD~tiOD. tb"

w"rk tak... ,," p""',"al worll1.
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A

There are many ways to approach the

development of curriculum in the -arts:
Educators consider learners' needs,'

developmentar characteristics and

School guideline:S. Then inspiration to write
curriculum may begin with the work of

arfor performbnc@ , thematic or topical
units, production or performan~e
activities. or questions for students to

consIder

This model shows one way that
eduCQtors may use to select a place to

begin cu~rjCulum wrlting.

THE WORK OF ART
PERFORMANCE

Educators are aware of these choicesJ
and select a \(ariety of curricull;Jm
models. units dfstudyor tndividua!
lessons: they also consider how choices
build on the existingcurrlcu)um,reflect
equtty and diversity and assure flexibility
to meet future schooling needs.

.~ .
Setectron of whatlstavght should ajways

c

refl~ct sjgniffcant)ssu~s and works of art
that help students gain Insights into their
own ideas and jives,

,,\11/,c -/

-1-::;"

THEME I TOPIC

Once a starting point has been selected
the educators will address all these

areas,
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Educators often make interdisciplinary connections: they are especially concerned with

connections among the arts.

Here is an example using the topic of "social commentary" to show how you might enter
the curriculum-writing process and connect your curriculum to other disciplines.

THE WORK OF ART

PERFORMANCE

QUESTIONS

?
.

,,\III/
~ --

-:;:. ::::

// "

THEME I TOPIC
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Teachers use themes to organize curriculum. Themes help to connect learning to
students' lives and allow them to examine how they make connections to their

world.

Ideas and meaning found in an ar1work or performance can often be the
inspiration for excellent themes. Teachers working together to build thematic units
can make learning exciting and reJevant for their students,

Ideas about themes:

.A theme deals with general issues, but it also
"cuts two waysH-for example, it is possible to
tall< about the ideas underlying the theme
from positive and negative consequences.

.A theme relates to aspects of the human
condition such as life cycle, symbol, aesthetic
response, time and place, the natural world,
work, etc.

.A theme is most successful when it has a key
tdea that helps gJvea subj~ct shape and
focus, is based on a controlling idea and
generalizes information rathef than being
based on 6 fact .

.The ideas and meaning found in the center
of an artwork or a performance can often be
the inspiration for excellent themes that canco~nect the learning for students. c

Try building a theme by beginning with an artwork or performance and then find
connections to other disciplines. The examples given on the previous page grow
out of Picasso's "Guernica." Social Commentary could be considered a posstble
topic in the example. Out of that topic one of many possible themes might be ,
"Crisis, Responsibility and Comment: Deciding to Speak Out."

13




